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Foreword
Dear school leader,

The varied nature of our work and the impact we can have on a school can be very

To create guidance on the role of school leader and build up the profession further, it’s

satisfying. As school leaders – at every level, from team leaders to principals – we’re

really important to specify in detail the knowledge and skills expected of a school leader

responsible for the wellbeing and development of hundreds, sometimes thousands, of

in secondary education. The National Standards for School Leadership in Secondary

young people. And for a lot more besides, including staff, finances, day-to-day operations

Education – created by school leaders for school leaders – set out the fundamentals

and relationships with the outside world. Our decisions contribute directly to the

of the profession of school leader. Working with a large number of school leaders and

quality of the education. At the same time, the situation inside and outside our schools is

other stakeholders, we revised the previous (2014) version of the national standards.

changing all the time. So we have to keep developing too.

This document is the result and it’s here to guide you in your day-to-day work as a
school leader. And to give our profession a collective boost. You can use the national

The Dutch Registry of School Leaders in Secondary Education (in Dutch:

standards as a jumping-off point for thinking about your own development and about

Schoolleidersregister Voortgezet Onderwijs, abbreviated as SRVO) embodies the

school leadership in a more general sense. And for talking to others about this. In the

social mission of ensuring the quality of school leadership, to achieve good secondary

coming years, SRVO will use these national standards to put the results of our continuing

education. We do this by stimulating and highlighting the professional development of

professional development into a wider context. For example, they will form the basis

school leaders. We also work to give school leadership as a profession a higher profile

for self-tests and reflection methods, as always in consultation with school leaders and

within society as a whole, in politics and also with school boards, teachers and other

school boards.

individuals and organisations working with school leaders in schools and elsewhere.
Over the years we’ve worked together to develop our profession further. We take pride
in the revision of the national standards as an important next step forward. And SRVO is
there for you, to help you with your own development. I wish you the best of luck!

Noortje Schadenberg,
Director of SRVO
Utrecht, December 2020

National Standards for School Leadership
in Secondary Education

The profession of school leader places high demands on your knowledge and skills and
requires continuing professional development. The National Standards for School Leadership
in Secondary Education help you with this. They outline the wide range of practical situations
that school leaders operate in, depending on the development phase and context of the
school. The national standards identify the situations where school leaders are expected to
be able to act proactively and the qualities relevant to these situations.

Purpose of the national standards

1.
Introduction
1.1		

What are the National Standards for School Leadership?

The national standards are intended as a development-oriented tool, to provide inspiration
and guidance and create a common language for school leadership.

In the first place, the national standards are there to help you as an individual school
leader, by providing guidance for your own professional development. Knowing what’s
expected of school leaders means you know what to focus on in your own development.
This includes both your personal growth and your contribution to the development of the
school, depending on the stage you’re at in your career, your responsibilities and what the
school context requires of you. You could use the national standards to prepare a personal
development plan, with continuing professional development activities appropriate to
you. Using the national standards as your guide, you can keep reshaping your continuing
professional development process.
The National Standards for School Leadership in Secondary Education are also important for:
•

…the profession of school leaders, as they present a clear picture of the profession, 		

build up the image of the profession and give professionals autonomy in their work;
•

…organisations and individuals interacting with school leaders (sector organisations,

National standards identify the knowledge, skills and qualities that are expected in a

school boards, teachers, pupils, parents and HR professionals), as they explain what you can

profession. Many professions – such as doctors, lawyers and teacher trainers – have national

expect of a school leader;

standards developed by the profession itself. Having their own national standards enables

•

the members of a profession to take control of the development of their own profession.

the content of current or future courses, training programmes and development activities.

Standards give professionals autonomy in their work, set out the boundaries of the profession
and build up the image of the profession. They also contribute to quality improvement,
regulation and accountability. In short, having national standards strengthens the profession!

…teacher trainers and (in-house or external) training providers, as they give guidance for

� See chapter 3. Importance of the national standards from various perspectives
for further explanation of this.
National Standards for School Leadership
in Secondary Education

Both versions of the national standards contain a definition of the profession: who is part
of the profession of school leaders and who do the national standards apply to as a result?
Research and consultation with stakeholders in the sector revealed that the definition in the
2014 edition of the national standards needed fine-tuning. For example, it wasn’t clear to team
leaders and department heads whether they were part of the profession or not.

Another change is that, where the 2014 national standards were based on competencies and
skills, the revised standards are based on leadership practices and personal qualities. So why
have we made this change?

A brief overview of the national standards

•

practices. Standards for school leaders in other countries are now also based on 		
leadership practices rather than competencies.

The revised national standards are made up of three parts:
•
•

The definition of the profession describes who the national standards apply to.

•

Leadership practices are all about what you do as a school leader: your actions and 		
behaviour that other people see and experience. These five leadership practices focus

•

Research into effective leadership in education almost always focuses on successful

Leadership practices focus on actions and they can be distinguished from attributes 		
in the form of personal qualities. With competencies these aspects overlap and can’t be
distinguished so clearly.

•

Leadership practices and personal qualities are more development-oriented than 		

directly or indirectly on learning by pupils or the teaching professionals around you.

competencies and skills. They are more effective in encouraging you to develop yourself

They help to create an effective learning environment for the whole organisation.

as a school leader in the practical situations you encounter in school.

Personal qualities focus on the attributes that you bring to your work as a school leader.
These four qualities are useful when putting the leadership practices into effect.

1.2		

What’s changed since the 2014 edition of the

		

national standards?

The first edition of the national standards was published in 2014. At the time, we agreed that

The revised national standards were prepared based on interviews1, a literature study and
a comparison of standards for school leaders in various countries. During the process,
feedback rounds were held with the School Leaders Advisory Council at the Council for
Secondary Education (in Dutch: VO-raad), experts and SRVO’s Thinktank, which is made up
of school leaders.
�

this would be evaluated and revised a few years later. For the simple reason that education

See Explaining the process and Colophon for a more detailed explanation of how the revised
national standards were prepared.

itself, the profession of school leader and the way school leadership is viewed are all changing
continually.
1

With school leaders, school board members, HR staff, trainers, experts, teachers and pupils.

National Standards for School Leadership
in Secondary Education

1.3

Fundamental principles for the national standards

When creating the national standards we were guided by the following fundamental
principles.

The national standards…
•

…are intended as a development-oriented tool and provide a framework for reflection.

You, with your manager where appropriate, convert this framework to apply to your own
situation in practice. Elements from the national standards could be incorporated in a job
profile and/or agreed working practices for you as a school leader. All this can then be used
whenever appropriate in feedback or development interviews, for example between you and
your manager.

•

…focus on the individual development of school leaders in their leadership. Leadership is

situation-dependent. So the best way to act will be determined by the situation, such as the
school’s development phase, the pupil population, the characteristics of staff, the school’s
routines and structures and the nature of a specific situation.

•

…depict the desired situation. The national standards describe what is expected of

school leaders, based on what research tells us about successful leadership practices and the
use of personal qualities. For both the leadership practices and the personal qualities, various
aspects are described to illustrate what they cover.

•

…are intended to stimulate distributed leadership, in which all staff have a sense of

ownership and all the expertise in the organisation is utilised. The degree to which distributed
leadership has been achieved will determine whether in applying the leadership practices
described the school leader takes charge themselves or supervises the smooth running of
the processes – in each case in consultation with those involved.

National Standards for School Leadership
in Secondary Education

In secondary education there are many different job titles that satisfy the criteria in the
chosen definition of school leader, including team leaders, department heads, principals,
deputy principals, site principals, staff management unit directors and administration and
finance directors.

2.
2.
I

The revised national standards

Definition of the profession

If you satisfy this definition in your work as a school leader, then you’re a member of the
profession. Registration in the register of school leaders means you endorse the national
standards as the foundation for your professional actions and your personal development.

II Leadership practices
Leadership practices are about what you do as a school leader: your actions and behaviour
that other people see and experience. For each leadership practice you can check what’s
needed based on your own role and position in the school, depending on the context and
development objectives of the school. We identify five leadership practices, which are closely
connected in day-to-day practice in schools. For each leadership practice we provide an
explanation and describe several aspects. To illustrate each leadership practice, we also
provide two examples of the actions of a school leader in a particular context.

It’s important to note that distributed leadership is becoming increasingly common in
schools these days. Distributed leadership means that several people can provide leadership,
depending on preferences or knowledge and expertise in the relevant area. You can also apply
this fundamental principle to the substance of the five leadership practices.

It’s important to define who is part of the profession, so that it’s clear who these national
standards apply to. A more uniform definition of a school leader helps boost individual
school leadership and strengthen the profession as a whole.
A school leader is defined as:

‘A school leader in secondary education provides educational and/or organisational
leadership and also bears personal responsibility in school. This corresponds to salary
scales 11 to 16 in the Dutch official job grading system (Fuwasys).’

National Standards for School Leadership
in Secondary Education

Practical example: keeping focused on pupils’ learning process

			

Taking the lead on

			

vision-directed working

Deputy principal Carlos observes that the school has a clear vision, it’s been created
collectively and people believe in it. Ownership by pupils and teachers is a key aspect. He
notices that while the teams work together in sharing the tasks, better use could be made
of individual areas of expertise. Carlos decides to talk to the team leaders first and give them

As a school leader you lead the development, implementation and communication

some extra support during this period. He encourages them to get together with the rest of

of a shared, inspiring vision for learning, teaching and educational practice. Shared

the team to define ownership by pupils in more specific terms: ‘What do we want to see pupils

values form the basis. The vision is specific enough to give direction to the primary

doing? So what do we need to do (or do differently) as teachers? What preconditions need to

process. You use it to shape the future of the school.

be satisfied for this to happen?’ They agree that the teams will make their own proposals for
improvements based on those discussions.

This leadership practice involves the following aspects:
•

Keeping a focus on pupils’ learning process, always fixed on the
ultimate objective.

•

Formulating together a shared vision and associated ambitions and goals,
that contribute to the ultimate objective.

•

•

Practical example: formulating together a shared vision
Department head Marjolein has been working at a school for three months. She observes
that although there is a school vision, people have different interpretations of the general
terms used. Separate ‘islands’ have developed and teachers do their own thing. Marjolein
decides to engage with the teams, to interpret the vision together. She works with them to

Carrying through to the primary process: connecting values and vision

answer the questions: ‘What’s our response to local, national and social developments? Why

to issues and decisions that arise in practice.

are we choosing this route? What are we already doing and what do we need to work on?’

Having high expectations of the performance and abilities of pupils
and teachers.

•

Inspiring commitment from all concerned by communicating the vision clearly.

National Standards for School Leadership
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Practical example: giving feedback to colleagues

			

Taking the lead on

			

staff development

Team leader Syed organises a peer review in her team. She gives teachers the opportunity to
watch each other’s lessons and give each other feedback on differentiation during the lesson.
Although the teachers think it’s a good idea, Syed is a bit disappointed with the results. She
notices that the teachers give each other lots of compliments but find it very difficult to give

As a school leader you make sure learning is central to everything that happens in

feedback on areas for improvement. In a team meeting the teachers confirm this. Syed works

the school and create a rich learning environment for professionals. You stimulate a

with two teachers to prepare a training session in which teachers practise giving feedback in

reflective, inquiring attitude at all levels in the organisation and set a good example

a respectful way. They do this using a video recording of a lesson given by team leader Syed,

yourself. To encourage staff to feel committed and willing to learn, you engage with

allowing the other teachers to see her vulnerable side. The second round of peer review goes

them to talk about opinions and motivations. This gives you a shared understanding

much better.

of the purpose of the work and the learning (and other) objectives.

This leadership practice involves the following aspects:
•

Promoting a sense of shared responsibility for pupils and shared opinions
about good education.

•

Practical example: promoting shared responsibility for pupils
A secondary school is running a project called ‘Take control of your learning’, to give pupils
more ownership of their learning process. After a few weeks, department head Sophie notices
teachers grumbling about the pupils and the project. She suspects that the teachers don’t
really know how they should supervise the pupils, but aren’t talking to each other about this.

Encouraging teachers to reflect critically on their own actions and formulate

Sophie arranges a visit by a teacher friend from another school where they went through the

goals for their professional development (in relation to school objectives).

same process a few years ago. The teacher gives specific examples of actions that worked
well and examples of classroom situations that didn’t go so well. She admits that it took time

•

Stimulating asking of questions and willingness to give and receive feedback.

•

Encouraging and supporting staff to develop themselves in their day-to-day

team. Sophie then gets the teachers to meet once a week in small groups to share examples

performance, their professional development and their career progression.

of things that worked and discuss problems and how to solve them. Once a month they

•

Seeing, supporting and utilising staff’s individual qualities

to learn how to supervise pupils in the new way. This leads to an open discussion within the

report back during the team meeting.

(awareness of differences).
•

Establishing and applying strategic human resource management (SHRM)
at all levels in the organisation.

•

Coaching for leadership development.

National Standards for School Leadership
in Secondary Education

•

			

Taking the lead on

			

school development

Developing and designing integrated policy to achieve collective ambitions
and objectives (policy-focused budgeting and implementation of strategic 		
staffing and continuing professional development policy with educational
and pedagogical objectives in mind).

As a school leader, you work together with staff to shape the development of the
school as a professional organisation. You foster a professional culture and lead
or provide support for improvement and innovation processes. You encourage

Practical example: redesigning structures and routines that get in the way of change

distributed leadership wherever possible and select a change strategy appropriate

At the secondary school where Frans is principal, they’re working on a new approach

to the development of the school.

to education that will give pupils more ownership of their own learning process. In an
interim evaluation with pupils and teachers, Frans observes that the school’s systems and

This leadership practice involves the following aspects:
•

Preparing policy, setting out strategy and management in relation to business
operations, including staffing, finances and accommodation.

•

•

timetable and the desk layout in the classrooms. This is at odds with the values of autonomy
and personal control that the school is trying to foster and drains pupils’ and teachers’
energy. Frans presents this analysis to the MT and sets up a project group made up of

and being able to link them together.

representatives of the MT, teachers and pupils. The project group analyses the problem areas

Building a culture of respect, trust and openness, aimed at sharing

•

Stimulating cooperation processes and shared decision-making.

•

Managing change processes and redesigning structures and routines that get
in the way of change.

•

gets checked, how testing is carried out, the rules on absence, the relatively inflexible

Having an understanding of all the processes taking place in a school

and increasing knowledge.

•

working methods are heavily based on rules and control. For example, the way homework

and explores possible alternatives. This results in a proposal that’s fits better with the school’s
vision.
Practical example: developing integrated policy to achieve collective ambitions
Multi-school principal Inez isn’t satisfied with the cycle of development interviews and
appraisals at her schools. She gets staff to fill in a questionnaire and it turns out that they
aren’t happy with the cycle either. Each staff member sets development goals for themselves

Taking responsibility for an appropriate job classification and a suitable 		

and selects continuing professional development activities, but there’s no clear link with the

management structure and for the recruitment and placement of the right staff,

objectives that are being worked towards or the developments within their teams. Together

now and in the future.

with colleagues in HR and other school leaders, Inez explores the options for achieving a

Building relationships with other leaders and managers to coordinate 		
leadership practices.

more integrated approach, in which development goals, lesson observations, interviews and
continuing professional development activities are better coordinated with the school’s
vision. She shares the results of this analysis with the other senior school leaders on the
board at their next meeting.

National Standards for School Leadership
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Practical example: cyclical reviews of the education provided

			

Taking the lead on

			

quality in education

Principal Angela wants to boost the cyclical review and improvement process in all
departments at her school. She arranges for an analysis of the pupils’ academic performance
over the past three years, including comparisons with other schools. She then suggests
that the departments use the results to improve their teaching. Some departments make

As a school leader you keep track of the educational and pedagogical processes in

good progress with this. They discuss the results together in an atmosphere of openness,

the school. You take responsibility for a coherent curriculum, for the staffing and

systematically search for possible causes of disappointing results and plan how to investigate

organisational structure and for support for the primary process. Using systematic

this. But other departments hardly do anything with the results. Angela gets the departments

and cyclical data, you organise support and feedback for teachers.

that have responded well to talk about this in detail and explains that she expects other
departments to follow their example. She offers support to help them with this.

This leadership practice involves the following aspects:
•

Developing and designing a coherent and up-to-date curriculum.

•

Supporting teachers in providing education and organising feedback.

•

Monitoring and cyclical reviews of the education provided, focused on 		
achieving the vision and quality standards.

•

Stimulating research in practice to boost the quality of the primary process.

•

Ensuring an appropriate staff allocation and clear agreements on tasks
and responsibilities.

•

Protecting teachers from interruptions to their work.

Practical example: ensuring clear agreements on responsibilities
Team leader Omar notices that many pupils are late for class, particularly after break time.
He investigates the reasons and notices that many teachers only go to their class after the
bell too, so they start the lesson late. Added to this, teachers deal differently with pupils who
come to class late after break. Omar spends a week observing how teachers start up their
lessons and shares his findings in the team meeting. At the meeting, some teachers say it
bothers them that other teachers don’t make pupils collect a note to say they were late, as
this makes them unpopular when they do. This leads to a heated discussion, which Omar
successfully manages. At the end of the meeting he sums up the new arrangements that
have been agreed. He also talks about ways to remind each other of what’s been agreed if one
of the teachers doesn’t stick to the arrangements.

National Standards for School Leadership
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Practical example: putting vertical and horizontal accountability into practice

			
			

			

Taking the lead on

relationships with
the outside world

As a school leader, you stay ahead of developments and translate this into strategic
and socially enterprising actions. You deliberately set up links and collaborations
with individuals and organisations outside the school in a way that optimises
these relationships, the education processes and the learning outcomes and also
contributes to the community by showing social responsibility. You establish and
exploit networks, to share knowledge, improve the education provided and benefit
the school as an organisation.

Principal Emily sees that communication with parents needs to be improved. This is based on
several conversations with parents and teachers and her own observations during a parents’
evening. She takes advice from a communications consultant and suggests to the MT that
they make this a priority for the next school year. Emily explains that communications to
parents need to be more professional and reflect the school’s values better: less focused on
procedures and ‘punishments’ for pupils, more focused on working together to educate and
develop the pupils. This applies to written communications, online communications and the
presentations at parents’ evenings and open days. Internal communication needs to improve
as well, so that all teachers are aware of decisions, pilots and developments and able to
inform parents about these if they ask. Emily works with the MT to draft a communications
policy plan and asks the teams and the parent council for feedback on the draft. This leads to
a revision of the policy plan and Emily communicates this as described in the plan.
Practical example: effective working relationships with various external parties

This leadership practice involves the following aspects:
•

•

Keeping up with and taking account of local, national and broader social 		

believes it’s very important for his school to work together with local businesses. He spends

developments, by taking a helicopter view.

a lot of time developing and maintaining a large network in the region and he often brings

Ensuring useful links and effective working relationships with various 		
stakeholders and associated organisations (the school board, feeder and 		
follow-on schools, businesses offering internships, youth welfare services
and so on) to benefit the education provided and boost the school as an
organisation.

•

Kees-Jan is principal of a secondary school for vocational and practical education and he

Working together with parents, by approaching learning from a family 		

one of the team leaders or teachers along to meetings. Kees-Jan also encourages the MT to
keep up-to-date about developments in business and use this to keep in touch with contacts.
He encourages the teachers to spot opportunities for rich learning environments for pupils
and link these to the learning objectives. Increasingly, teaching involves assignments based
on ‘real life’ situations, which teachers and businesses set and assess together. Businesses
sometimes use the practical facilities at the school for in-service training courses and shared
continuing professional development sessions are held.

perspective.
•

Putting vertical and horizontal accountability into practice.

•

Exploiting networks at all levels, to share knowledge and gain feedback.

•

Allowing scope for entrepreneurship.

National Standards for School Leadership
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III Personal qualities

Leenderd van der Deijl, principal at Arentheem College in Arnhem

'When I started as a school leader, I learned a lot from the
Personal qualities help you to put the leadership practices into effect. Don’t forget, as a

example of my principal at that time. During discussions he sat

school leader your most important tool is yourself! It’s important that you know your strengths

down quietly, listened, nodded, asked questions and showed

and weaknesses and know how to put your personal qualities to good use. Reflecting on

understanding, but he didn’t suggest solutions right away

your own actions and being open to feedback are essential. It’s a good idea to test your inner

himself. It really works to ‘sleep on it’: let go of the problem for a

compass regularly, in your own analysis and when you talk to others about how they see

bit, but do return to it at a later stage.’

things. We distinguish between cognitive, social, psychological and interpretive qualities.
You can also read about how four school leaders reflect on these personal qualities: which
qualities do they recognise in themselves and how do they put this to use in their schools?

‘When a teacher, team leader or department head asks me
something, very often it’s not a one-off problem but actually part
of something bigger. If I tackle that area in one department it
sometimes emerges that another department is struggling with

			

Cognitive

			

qualities

•

Problem-solving expertise:
You’re able to deal with unstructured problems that can’t be solved in a
routine way. You take the time to identify the problem properly
(preferably together with others) before taking action.

•

the same issue. So I’ve become less inclined to try to solve things
right away; sometimes it’s better to investigate more widely first.’
Madeleine Lodeweges, interim deputy principal in the Amsterdam region

Carin Gabriels, team leader at Pieter Zeeman sec. school in Zierikzee

‘In the past staff weren’t happy with the way we did pupil
progress meetings. They often had to be fitted in between
other duties and there was little scope for monitoring the

Domain-specific knowledge:

arrangements agreed. I set out to find a solution. We now

You’re knowledgeable about the conditions (at class and school level)

allocate a specific time for pupil progress meetings on the

that influence learning. You can identify the conditions for learning, decide

timetable. And everyone’s happy again!’

which are most important and reinforce them.
•

Systems thinking:

‘I deliberately chose a career in school leadership because I

You have the capacity to think about things as a system. You see connections

really love systems thinking. I keep both the economic and the

between the different policy areas, practices and structures within the 		

human aspects in view: 1 + 1 = 3. If you’re able to see things as

organisation and you consider the long-term effects and the side effects

a system then you can create win-win situations where you

of the decisions taken.

save time and money and improve the education you provide.'
Chris van der Meulen, principal at Greijdanus sec. school in Hardenberg

National Standards for School Leadership
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Carin Gabriels, team leader at Pieter Zeeman sec. school in Zierikzee

‘As a team leader, you sometimes have to communicate bad

			

Social

			

qualities

news. And so often it’s not what you say, but the way you say it.
The first few years I sometimes found it difficult having so much
responsibility. Luckily, one of my colleagues who was a department
head was able to give me great support and advice on this. Since

•

Emotional sensitivity:

then I’ve trained to be a secondary education management coach

You can identify and acknowledge emotions, your own and other people’s. 		

and I can advise and support professionals myself.’

You’re able to deal with your own emotional responses, you understand 		

•

what causes them and you’re aware of the effect they may have on others. 		

'I used to be more inflexible, but I’ve learned how important it

You also respond appropriately to other people’s emotions. You help others

is to listen without judging. Asking questions and really trying

to reflect on their emotions and deal with them appropriately.

to understand the other person gives you fascinating insights,

Communication skills:
You have good oral and written communication skills. You’re able to get 		
your message across effectively and you’re aware of the non-verbal
aspects of communication.

even when you have different opinions and backgrounds.
Making connections is a challenge I enjoy.’
Leenderd van der Deijl, principal at Arentheem College in Arnhem

Chris van der Meulen, principal at Greijdanus sec. school in Hardenberg

‘When staff are having difficulties, I want to give them my support
on a personal level. I look at things from their perspective, sit
down with them to decide what’s reasonable and help them to
look to the future. This last aspect is particularly important. In
really bad cases, I sometimes offer them help from a psychologist.
It costs money but it’s in the interests of both the staff member
and the school, as it helps us to prevent burnouts.'

'When a project really appeals to me, I’m sometimes inclined to
get too involved. By doing that I deny colleagues the professional
freedom to carry out the project independently. Instead of being
in control of everything myself, I prefer to be a school leader who
connects people and inspires them. That produces the best, and
most widely-supported, results!'
Madeleine Lodeweges, interim deputy principal in the Amsterdam region
National Standards for School Leadership
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Chris van der Meulen, principal at Greijdanus sec. school in Hardenberg

‘I’m naturally optimistic, but I think you can teach yourself this

			

Psychological

			

qualities

to a certain extent. A smile is essential to make people follow
your lead. As well as a school leader, I’m also a forward in a
football team. When I kick the ball, I assume I’ll be on target.
This optimism carries over to other people. I’ve also learned

•

Optimism:

that being well-prepared always gives you self-confidence.’

You expect that you’ll be able to handle challenges and changes well
and you expect that good things will result from your actions.
•

Professional self-confidence:
You believe that you’ll achieve your goals or be able to fulfil your assignment.
This is an expectation regarding ability, not the ability itself. The more 		
professional self-confidence you have, the more determined and persistent
you’ll be.

•

Resilience:

‘When the COVID-19 crisis turned everything upside down, it
became clear just how good our MT was in a crisis. It was a
tough job, but when I see what we’ve achieved as a school and
how we’ve managed to keep enjoying our work, I’m really proud
to be a member of it. We’re also changing over to a new teaching
concept, which requires lots of forward planning and switching
from one thing to another. It feels great to be doing this!’
Carin Gabriels, team leader at Pieter Zeeman sec. school in Zierikzee

You’re able to respond constructively to setbacks and changes and to recover

•

from them. This means you can deal with changes and developments without

Madeleine Lodeweges, interim deputy principal in the Amsterdam region

losing your identity.

‘Professional self-confidence isn’t just something I try to have

Pro-activity:
You don’t hang back - you stay ahead of developments and take action.

myself, it’s something I try to give others too. As school leaders our
role is to manage according to the school vision and to facilitate
the needs of team leaders and teachers. I do my best to get them
to talk about the vision themselves and get to work applying it.'

'The position of school leader can get a bit lonely sometimes,
so you need someone you can use as a sounding board from
time to time. Another school leader or perhaps a member of
the school board. And an optimistic attitude is always greatly
appreciated. Even if there are problems, the most important
thing to remember is that everything we do is for the pupils. That
motto is what drives all of us, it’s fantastic to see this every day.’
Leenderd van der Deijl, principal at Arentheem College in Arnhem
National Standards for School Leadership
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Madeleine Lodeweges, interim deputy principal in the Amsterdam region

‘I started out as a philosophy teacher, so I enjoy thinking about

			

Interpretive

			

qualities

the pedagogical aspects of school leadership. Growth,
collaboration and trust are values I consider important. For
example, when I do lesson observations I always discuss this with
the teacher. Together we talk about what went well and where there

•

Moral compass:

may be room for improvement, each approaching the situation

You feel a moral responsibility for the learning and welfare of pupils and staff –

from our own role. That way, the teacher retains ownership.

and your own too. Your connection with your moral compass enables you to
make connections with others and deal with ethical dilemmas.
•

Value-led approach:
You’re conscious of values and ethical perspectives in relation to your own 		
actions, the working practices in the school and the characteristics of the 		
organisation. You’re able to reflect on this and you’re aware of your own values
and convictions and their significance for your work. This means that in a 		
specific situation you’re able to reach a well-considered conclusion
(independent opinion) and justify this.

•

‘In our school we always refer to our core values in
communications. Being able to do something meaningful for
people is very important to me in my work. We often measure IQ,
but EQ, PQ and SQ (emotional, physical and spiritual intelligence)
are really important too: who are you and what motivates you?
I believe that every individual is unique. However big or small
the issue, I always try to give it my full attention.’
Chris van der Meulen, principal at Greijdanus sec. school in Hardenberg

Multiperspectivity:

Leenderd van der Deijl, principal at Arentheem College in Arnhem

You can recognise and identify the different viewpoints and backgrounds

‘It’s important to me to do justice to everyone involved and all

of the people and organisations you deal with. You’re able to consider events

the different viewpoints. To get the best result sometimes it

and issues from different perspectives and to make connections across the

works better if you consciously slow down a little. Then I try to

differences.

find common aims and goals. What connects and inspires us?
How can we help the pupil or improve the education?’

'I have experience of managing both teachers in vocational
secondary education and teachers in more academic secondary
education. The first group tend to be doers, the second are
often thinkers. The doers are practical and focused on solutions.
The thinkers look at scientific evidence and the consequences.
Ideally, you want to make use of both perspectives.’
Carin Gabriels, team leader at Pieter Zeeman sec. school in Zierikzee
National Standards for School Leadership
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Get started with your professional
development as a school leader in
secondary education!

Personal
qualities
Cognitive
qualities

+

Social
qualities
Psychological
qualities

+

+
Which personal qualities would
you like to use more often and to
develop further? Which one(s) do
you recognize in your colleagues?

Leadership practices
Taking the lead on
vision-directed working
Taking the lead on
staff development
Taking the lead on
school development
Taking the lead on
quality in education
Taking the lead on relationships
with the outside world

+
+
Which leadership practices are
currently relevant for you and/or
your school? Which one(s) would
you like to improve and who do
you need to achieve that?

+

+
+
+

Interpretive
qualities

Sample questions for reflection
Using the leadership practices and personal qualities as a basis, you can reflect on your
actions and on yourself as a person. The questions for reflection on the next page can help
you with this.

Start a conversation with

Taking the lead on
vision-directed working

yourself, your colleagues and/or

Interpretive
qualities

the pupils about your leadership!

Taking the lead on
staff development

�

Which leadership practices do you recognise as something you do?
Which ones would you like to develop further and who or what

Psychological
qualities

do you need to help you with this?
Taking the lead on
school development

What specific goals are you going to set yourself?
�

Which personal qualities do you recognise in yourself?
Which ones would you like to make more use of and develop further?
Which personal qualities do you recognise in your colleagues?

Social
qualities

�

Taking the lead on
quality in education
Cognitive
qualities

Taking the lead on relationships
with the outside world

What patterns do you see in your own actions?
What keeps coming up as an area for development in your leadership?

�

What have you discovered about the way you learn?

�

What effects of your development can you see reflected in your day-to-day work?

National Standards for School Leadership
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3.

Importance of the national standards

from various perspectives

Sector organisations

Teachers, pupils and parents

SRVO aims to establish a key role for the

For teachers, pupils and parents, the national

national standards across the entire sector.

standards can help them to know what they

The national standards provide input for

are entitled to expect of a school leader.

the sector-wide decisions that need to
be made on developments in the field of
school leadership. The standards can be
used as part of the continuing professional
development programme for the school
leader, to achieve harmonisation at all levels
wherever possible.

guided by and the motivations leading to specific decisions in our day-to-day work. How do

boards a common language for talking to

you justify those decisions based on multiple information sources and (budgetary and other)

school leaders about leadership and can

frameworks? And based on the school’s, and your own, norms and values?

be used as a guideline during interviews

recruitment, selection and supervision of new managers in our school.
The standards are also important for various other organisations and individuals:
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The national standards can also provide

designing assessments.

national standards can help by giving school

leaders who are under our leadership. Finally, we can also use the national standards in the

management (SHRM) at board level.

the school leader’s employer. They can

standards to ask ourselves reflective questions helps us to show the norms and values we’re

in peer-coaching sessions and in discussions with fellow school leaders, including school

leaders, as part of strategic human resource

advertisements and profiles and when

the development of school leaders. The

provide; we can set a good example in these areas. We can also use the national standards

professional development of school

School boards have a responsibility as

and provide accountability to our colleagues, other contacts and society. Using the

continuous professional development all contribute to the quality of the education we

professionals when supporting the

guidance when drafting the text of job

use the national standards as a basis for

around us. Taking pleasure in our work, sharing experiences of success and engaging in

The national standards can help HR

School boards

The national standards can help us to create more transparency about our school leadership

The national standards also clarify our role as an example to colleagues, pupils and those

HR professionals

with individuals, depending on the specific
situation of the school and the school leader.
School boards can refer to elements in the
national standards to encourage reflection
by the school leader. The national standards
can also provide guidance when drafting
a job advertisement or profile and can be
implemented for this purpose in strategic
human resource management (SHRM).

Teacher trainers and (in-house or external)
training providers
The national standards can be used to
identify school leaders’ requirements, so that
teacher trainers and (in-house or external)
training providers can tailor courses to what
school leaders need. The national standards
also make it easier to set objectives for the
outcome of any professional development
programme, supervision programme,
training session or course.

4.

What does SRVO plan to do with the
national standards?

Looking to the future, we believe that the national standards will have even greater value if
they are integrated into strategic human resource management (SHRM). This means that
the individual development of school leaders is tailored to the school development. The
integration of the national standards into SHRM by schools will take shape gradually over
the coming years, with the assistance of the Council for Secondary Education.

Finally, we’ll always consult school leaders and the other individuals and organisations we
work with on how we develop the register of school leaders. The national standards aren’t
set in stone; they’re constantly developing and changing and feedback is welcome. So
get in touch and share your ideas and examples of how to apply the national standards!
In a few years we’ll review this version of the national standards. After all, education itself,
the profession of school leader and the way school leadership is viewed are all changing
continually.

We hope you’ll use the national standards regularly, for your own development and as a
basis for valuable discussions with others. That way, we’ll keep building up and improving

The main purpose of the national standards is to support school leaders in their

our profession every day. We hope you’ll enjoy and be successful in your professional

professional development. So over the coming years SRVO aims to keep inspiring you

development as a school leader!

to make use of the national standards in your own way and share information about
your development with others.

The definition of the profession, the five leadership practices and the four personal
qualities also lay a foundation for school leaders registered in the register of school
leaders and for all SRVO’s activities now and in the future. With the national standards as
your guide, you can keep on exploring the next step in your development. Professional
development is a continuous process and SRVO provides various tools to help you
with this. For example, you can use a scan to discover which leadership practices or
personal qualities you would like to develop. Through the register you then have access
to information on professional development activities matching your needs. You can
integrate your new learning experiences into your portfolio. You can also engage with
colleagues in the network to reflect on your professional development and show the
effect it has had.

Explaining the process
The previous 2014 national standards consisted of the definition of the profession,
competencies, skills and professional norms. The current version of the national standards is
made up of the definition of the profession, leadership practices and personal qualities.

The research leading to the revision was carried out on behalf of SRVO by researchers Loes
van Wessum, Inge Andersen and Anje Ros, working with school leaders Daan van Weelie,
Madeleine Lodeweges, Marijke Vermeer and Emely Meijerink.
The revision of the national standards was based on the following:
•

Interviews with various stakeholders: 68 school leaders, 15 school board members,
15 HR staff, 10 trainers, 8 experts, 7 teachers and 3 pupils.

•

Additional exploratory literature study into several current issues in the field
of school leadership.

•

Comparison of standards for school leaders in various countries: the national standards

The entire revised national standards document was prepared in consultation with

for the Netherlands (2014 version), Canada, the United States, Australia and the

the Council for Secondary Education. This public version of the national standards is a

United Kingdom.

publication by SRVO.

Based on all this information, researchers prepared a revised version of the profile for the
profession, made up of leadership practices and personal qualities. During the process,
feedback rounds were held with the School Leaders Advisory Council at the Council for
Secondary Education, a task force of school leaders, experts in the focus group (including the
Council for Secondary Education (in Dutch: VO-raad) and the Expertise Centre for Secondary
Education (in Dutch: VO-academie)) and the board and director of SRVO. The researchers
revised the draft version based on all the feedback. The revised profile for the profession, in
the form of a report by the researchers, was adopted by the board of SRVO on 28 September
2020. The researchers’ report is the foundation for the revision of the 2014 national standards

The SRVO website provides more information on the preparation of the national standards
and their possible applications in practice.

We would particularly like to thank all the school leaders and other stakeholders for providing
constructive feedback during the preparation of this public version of the national standards.

www.schoolleidersregistervo.nl
info@schoolleidersregistervo.nl

with respect to the competencies, skills and professional norms.
Discussions then took place with the Council for Secondary Education and other interested
parties on the revision of all aspects of the National Standards for School Leadership in
Secondary Education (2014), including the definition of the profession.
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